Calibration of National Center Test Items
against the Common European Framework
of Reference for Languages

Naoki Sugino, Michiko Nakano, Yuko Shimizu, Kojiro Shojima,
Kenichi Yamakawa, and Hiromasa Ohba




Introducti Previous The Present Discussion
ALFOCUCHon Studies Study

® This presentation ...

® is aninterim progress report of our project;

® focuses more on the methodology of compiling a can-do
chart and of relating one to the CEFR.

® To share opinions and ideas as to how a can-
do chart, both empirically-grounded and
externally-corroborated, can be compiled.




Introducti Previous The Present Discussion
ALFOCUCHon Studies Study

® grew out of the needs for collaboration of SLA
researchers and testing researchers

® application of new test theories and statistical models

® “equating” the scales across different grammatical
features: first IRT (Yamakawa et al., 2008) to LRT (Ohba
etal., 2012)




Introduction Previous The Present Discussion
OGHCEIO Studies Study

® Three major background factors

Revisions (without sufficient review of their impact) of
the Course of Study, the national standard for the material
and curriculum development

® Advocacy for the objectives and goals in terms of can-do
statements (MEXT’s Commission on the Development of
Foreign Language Proficiency, 2011)

® Advocacy for the reform of university entrance exams




Introducti Previous The Present Discussion
ALFOCUCHon Studies Study

A common question




Introducti Previous The Present Discussion
ALFOCUCHon Studies Study

“What does a test score mean?’”’




Introducti Previous The Present Discussion
AFOCUCEION Studies Study

® Objectives of the Project

® To align items from different tests on a single scale

® So far, three administrations of the NCTs are equated
® To develop a can-do system
D To align the tests with the CEFR

® To develop a CAT that yields diagnostic
feedback in terms of ability descriptors




Previous The Present Discussion
Studies Study

® Application of LRT to compile a can-do chart

® IRP (Item Reference Profile)

® A set of probabilities with which learners at a particular
latent rank can answer correctly
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Previous The Present Discussion
Studies Study

® Application of LRT to compile a can-do chart
® IRP (Item Reference Profile)

® A set of probabilities with which learners at a particular
latent rank can answer correctly

® By grouping together those items with similar IRPs, we
can obtain the items within the “can-do” range of that
particular latent rank.
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Previous The Present Discussion
Studies Study

® Application of LRT to compile a can-do chart
® IRP (Item Reference Profile)

® A set of probabilities with which learners at a particular
latent rank can answer correctly

® By grouping together those items with similar IRPs, we
can obtain the items within the “can-do” range of that
particular latent rank.

» Empirically-grounded but test-dependent
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Previous The Present Discussion
Studies Study

® The Manual and the Grid

® forrelating language tests to CEFR
® Background and development (Martyniuk, 2010)

® The Dutch CEFR Grid project led by Alderson (Alderson,
et al., 2006)

® The CEFR level estimates are yielded in the text
dimensions, communicative language activities, and
communicative language competencies and strategies.

» The Latent Ranks to be related to CEFR
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The Present : :
Discussion
Study

® Analysis of reading skill test tasks based on
the Grid

® 9 sections (53 items) out of 145 items
® Items in each section are based on the same passages.

® The initial analysis using the CEF-ESTIM Grid (Tardieu et
al., 2010) by the presenter, confirmed by the members.
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The Present

Discussion
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® All items within the range between A1/A2
and A2/B1

® conforms with the findings in Negishi, Takada, and Tono
(2011); items are suitable for the Japanese EFL learners.
® The levels are not always in accordance with
the latent ranks

® The CEFR levels may not be sufficiently sensitive to the
differences in their achievement; or

® A wide range of ranks within a section is a possible cause
of the mismatch?
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® Future research
® ltem-by-item analysis?

® Combined feedback; RMP (Rank Membership Profile;
another type of output of LRT about the learners) and the

CEFR-levels
® CEFR-J?

18



Any questions, comments, suggestions, etc.
are immensely appreciated.

Or, please send them to ...

gwisno(@is.ritsumei.ac.jp
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